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ABSIRACT ^ * 

The role of museums in educational programs is 
described in this ^tudy and literaturje review. It collects,^ ^ - 

d^scxibesr and evaluates the museum's accep^ance,^ use , and impact of 
psychological learning theories within educational programs. The 
study repo'rts that most museums caif give only a portion of their 
time,^ space/ and imagination to educational programs. Throughout the 
literaturje review, a number of guid;ing <principles point out 
psychological learning ^theories which museums use to provide 
exceptional learning experiences 'ifithin their own institutions* The 

•guiding. principles' which museums usa include (1) the recognitian of 
relevancy between museum visits and school experiences; (2) the use 
of visual Ob jects >as perceptual materials to reinforce learning; (3) 
the promotion of activity, discovery, Jjnd inquirjf as useful 
techniques in develoi)ing . and refining discriminatory skills; (4) the 
acceptance and utilizVtion of organized experiences' which facilitate 
learning and retrieval; and (5) the- iecognition of the value of 
stimuli and feedback as part of an exhibit to enable visitors to 

"respond and attend to the exhibit as'' a learning experience. 
(Aiithor/JR) ■ \ 
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HUSEUM EDUCATIOH: RECERl' TRENDS IN LEARNING ENVIRONMENTS- 



I. Introduction . ■ .-* , ' - « 

^The basic principle which a researcher -must -determine, 
when considering museum study isHhe role of the museum 
in a democratic-society. . In the case- of this investigp.t'ion, ^ _ 
the museum'-s educational function, hamely its organized 
.educational programs i;«.ll be considered as one of the mr?st y 

■ vital aspects in which the musexim can 6est x^ulfdll its- rdle 
in popular education. The , purpose of this* study will be" to 
collect, .describe ; and evaluate the museum's acceptance and 
use of psychological learning theories within their own edu- •■ 
cational programs. For, museums are <5ontinually in the pro- 

■ cess 'of developing educational^program^ which will give rise ' - 
to.inteilectually stimulating museum visits, increased return 
vis.its, greater appreciation of the museum's role as &n educa- 
tional experience, and improved relations between the museum 

and the communfty. • ' » - . 

Leonard' Carmichael ha's clarified the ' relationship between 

,-. 

the museum and the community it serves by explaining that,,* 

" ' ' ' 

"In the broadest ,coricep,t of education, ' the museum has an essen- 
tial role to play .in the transmission to each new generation 
of' all that is 'meant by civilization." ('Deighton, 1971, V'h22) 
In a strict sense, this cul'tural transmission focuses on visual 
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\ education*, ,for V^e -objects preserved within it are the tangi- 

' ble evidence- or"rnan<*s history, of his creativity, , and- of the 
\, -physi'ti^l. ag|5e$t^^/of the world he inhabits. But an object's 
•O" '^^rv/'-^' wof5iW-x not only by its beauty, but also in 

'"prou/rf;hDn.%o.^^^^^ use. To extend the usefulness of these 
C(A.lected bb jec.ts- .to the society which is supporting the 
an^tftution,; thep :becornes a. primary goal of' the museum, and,. 
i 'by extension, one of the guiding objectives of its §ducational- 



^; N . . services. 



* ' . > As a gradua^ie student who had completed three field 

. ^ study: projects in a museum, this writer- had an opportunity 

I " "^-to opserve the museum's educational* program which reached the 

;^ greatest number of visitors-, namely s.t|adehts. . tt became quite 

I • ' ■ ■ < • ' ■ 

*j . -.,cTOT^""tWt~ln6s'tnTrus^^ 9^ their time, 

.j > space, .and imagination to educational programs, and the impor- 

1 tant consideration of this "investigation is .the realization- 

i " f. " * ■ 

I . '* i - that if an education,ar program has. to be brief, it had better 
be good. Since the museum' has, maintained its image of scho-/ 
larly ^conse-rvatism, it is of considerable value 'to survey 
educational literature in order to determine whRt impact 
the psychological learning theories of the"^ last fifteen years 
have made on museum education^^, 

.• It should be pointed out that withi;i -the museum, there 
are two main target groups, involved^ in instruction, docent' 

guides. and teo'cher.guides. docent guide is a non-p,aid 

2 . 
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-inaividual.who completes a -training ;pro^|n^wi thin the muse.um 
and is then allowed to conduct "tours for Visitors. A teacher 
guide is the individual who is the- regular teacher of a visi- 
ting group of students and who may or- may , not haVe special 
academic training "regarding • the specif ic exhibits to be toured 
Therefore, this study will focus*-on the various -types of 

\treatments advocated by'museums and carried out by (the guides 
in. order to imhlemant the educational services. „ 

Another, i-ndispensable service of the museum is its out- 
re a-ch" program to the community schools. The .association 
which the "^museum attempts tq establish with its own area 

% i 

schools- will also be analyzed iri' terms of specific facilities 
and services Offered • /" ^ 

II, Literature v ^ 

- - Today educational^ psychologists stress the importance of 
verbalization and perceptual skills. ' Visual aids are a means 
Of helping. children to see contihuity, relationships,, useful- 
ness and "enjoyment in the. subjects they study. 'In this case.,, 
museums are a most unique source of visual education. They 

t 

offer contact with authentic, three-dimensional objects and 
off.er students an opportunity "to; practice and/or further . 
refine -their perceptual' sltills. (Wittlin, 19l|.9j' The object 
itself provides a strong s'timulation to the "learner • s-: -sense . 
organs apd facilitates the focusing of attention sd that 
learning -^ay follow. (Morris, 1973) The use of concrete 
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materials^'end their relationship the psychology ^of 'learning, 
apply* par^ticularly to' the meaningful 'performance of "verlj^ll-' 
zation," in that the use of the three-dimensional oblect, in 

a 

conjunction with verbal aoding, should facilitate compreheri- 
.sion and assimilation of the information experienced during a 
museum visit. " ' ^ _ _ " , 

Alma S. Wittl'in (Larrabee": 1968) ha's pointed out ^that .in - 
a^museum, attention is not enforced, or .reinforced, by extra- 
ncous rewards in the form of 'grades or credits.,^ or 'by poten- 
tial success in a competitive game^ The 'reward can only be . 
an intrinsic part of the experience itself. Smith (1971, p* 201) 
also comments on ^internal rewards, "'...if one yearns in a 
certain way under conditions t]iat are reasonably interesting, 

' ■ ^ ■ -■ \ - 

challenging-, ahc?, rewarding, then- one learns to lilce to learn 
oinde^ similar conditions and to learn in general." Wittlin 
then proceeds to* de.scribe exhibits which* would provide the\ 
necessary stimuli to alert and hold the attention of the \ 

■1 ■ ■ t / ^ ' \ ' 

viewer by providing stimuli in the form o'f novelty, complexity; 
visual eippeal,'' and inquiry by posing challenging questions to 
the vieweV.- Psychologists have deterrriined that novelty pr.o- 
vide^ a strong stimulus to the learner and, in conjunction with 

' o 

complexity, which presents greater information, the learner is 
more likely to attend for a longer period ^of time, .to th^ ^infor- 
mation being pres.ented . (Travers, 1972, pp* 237-238) Accor- 
dingly then, museum exhibits .'should be planned .sysieraaticslly * 

/* i • • 

because the degree of the* organization or structure of a communir 

' , f 
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cation is an in^ex of the amount of ^inf orrnation it supplies. 
In examining an exhibit, -the viewer 'is sorting out. impress- 
ions and the communication' which is most systematized has the 
best chances^f being received, recorded by "the mind, and of 
remaining retrievable. -^In these explanatory commfents, Wittlin 
has made reference to numerous psychological learning theories 
and if these guidelines are pitrsued by exhibit organizers, 
then the quality of the learning experience af/orded by the- 
exhibit would be greatly enhanced • 

• In the early sixties. Museum News explored the. subject 
of the "widening gap" in the relationship between museum, 
the public'schooly the university and the .community. (Reese., 
1962) App a re ny,y^,^.„thi.a ^.rel^a t ion s hi p- , wa-s-^a—c one e rn"~ ^of'^'many 
persons in the- museum field, and a series of articles .relented, 
to this, problem were' published , hot only in Museum News , but 

in educational journals throughout the *»sixties. . 

»-> ' ' «- 

Two research studies (Barton, 197^1-) .(Mason, 197i|.) Which 
dealt with deterrnining museum needs by recording attendance 
and type of visitor, clearly concluded that the largest' per- 
centage 'Of visitors w6s students of various age levels.* The 
asfeessm^nt made by these two studies (the importance of flilfill- 
ing'stMdent needs), is clearly reflected^ in five other studies 
which directed attention 'to improving the school-museum rela- 
-tionship by promoting the use of the .miiseiim for teaching 
purpose's^ (Hamilton, 197i|.) (nay'cs;^, i96rv Wrk, 196£|-) 'CRebet^'z, 
1970) (Reese, 1962) The Hjiyes report, the only broa-Q survey, 

■ . ' . . • 5 • . 
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reflected .some important negiative conclusions from inter- 
views with fifty7seven different a^t'mus.eum officials. ' In 
general, the school visitors, were, at b.est, tolerated, few 
exhibits were especially designed for school use*, and th,e ^ ' 
regular teacher-.guide, was too ill-trained to provide an / 

\ . * ^ : ' ^ ' • " ' ' 

effective tour. ? " ' • 

Recently^,* two. studies have concentrated on measuring 

the quality of the museum visit itself, with' erpphasis "on ' 

guided, tour techniques. (Chen, (Rabinowitz.,- 1973) The 

Chen .study was a well-controlled experimental design, using 

' ... . ^ • • ^ 

observation techniques in order tO' understand better the 

nature of children's .experience's in different' museum' settings. 



The*Rtfbinowitz study investigated. the'use of<.new educational 
techniques which apply to museum teaching (by docents ) , such 
as en interdisciplinary approach, open classrooms, community^, 
and career oriented education,, and thema.ticr bnd Qonceptua.1 
approaches for tours. During tours emphasis was placed, on 
stimulating the group's own inquiry and 6 belief in- the active 
involvement of children in 'the learjiing process later resulted 
in farming, textile:,, and cooking studios. Activity* centered 
behavior is in keeping with Piaget' s belief s that V ... children' s 
ability^ to deal wfth the^ broad concepts* of space,' time, matter 
end causality depends on*learning that develops slowly from the 
children's d4^ect sensory experiences."^ (Victor, '197i|., p. 25) 
Jerome Bruner* al^ promfotes* inquiry 'learning ,ahd Tists *rour - 
major benefits; it enables children tQ learn, ^a variety of 



oooos 
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probl^m^solving techniques; the learning itself' becomes self- 

reWarain^; tra;nsfer of ■th.e- inquiry technique can. aj^plf to'many 

-new tasks; ^and it is an aid to memory proce's sing. ( Victoj:*,' I97i4»~ 

" In th'e pa^ti, ho-weyer, museums have conducted compreh^- 
/f? ■ ■ \ : • 

•sive research programs designed to disoovBr 'methods for making . ' 

museum's of ~^al>l-^kind s into more effective educational centers. 

Three. such museu^ns wei-e-^e Buffalo Museum of Science, the* . » 

Milwaukee .Public Museum, and ^Jie Cleyaland Museum of Art. 

These studies^ (Meltony 1936) CBloomberg, 1929) and- ( §creven/ ^ 

1970) reflect the.. realization that 'the museum^bas a unique 

contribution to make,' and ipvestigate- th,e. ways in which |his 

'I , ■■ ^ ... 

"c-ontri-butI'6Tr-c-ah"be-nTio-st.fi^nT~i^"a'l^^^^ 



- The Meltbn study (1*936) considered three methods of 
Instruction for visiting student groups. The customary pro- 
. cedure was -to use a-n' illustrated lecture with'the museum^^ 
exhibits as the illustrative material, and a "docent lectt^J-ing * ■ 
on. each exhibit! One variation from this technique was the 

• t 

use bf game cards wi\h <iuestiqns in'place of docent lectures 
in which the students Q^uld, discover the answers irierely^by - 

" looking at the exhibits V by reading some of" the elchibit ' 

, labels'. A secoBd *v-ariatio\ was a technique called "diaiiussibn," 
in which the 'docent posed a leading question regarding -the, - 
exhi-bLt to. create an active attitude, toward the exhibit. Of 

' these three methods, the game 'card technique resulted in ^' 
highly motivated, investigatidn on the jiart of. the students, 

•in directing attention of tha,^, studeti^s toward pertinent _ - 



fT^ 
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facts and Velationshlps, and in making. maxiTnuih use of the" 

^. ' /• . . , . ■ , . . - , » 

visual materials. ' According td^'Ellls (1^9> p. 71) the - 
transfer of learning i-^' facilitated^ labeling or identifying 
. . 'the important f eatures of-^-a task. These gjijidelihes 'help the 
lea.me,r 'distingui':?fr^he important features of the task, but, 








— * — — — - - ^^^^^"^ «= V 

. J9t th'^seme time reduce^ the level of incidental learning. 


\; ■ 




« 


/ri^ravers, 1972;. p. 2$\\>, ' ■ / ' 

There* were also two otl^isr important variations in tfie 




«. 


• 


•study. During the first part of the* invf stigation^ the 


i • 






students attended the museum without havifig had, any prepera- 

'^ion in'^the schools, except for a -brief thirty .minute lecture 

_ _"•» „ ^ „ ^ ~ - * ' ^ 


i 












at the museum before the tour. I^ater in the study, the ' . 


j 






students' were given preparation, a reading lesson with illus- 


} 
1 




i 


trative* material and. a test*^ usu^plly one day before the museum * 


J ■ 




• 


visit. After the toUrs, the - principal ideas presented .during. 








• the visit were summarized in an illustrated lecture., for on 

- . . / • ' . • • 

•th6 basis of educational learning evidence at^ the time, it - * 
Vas! known that some form of explicit review aided in fixating ♦ 


> 












an(J prolonging the effects of the' museum visit, ,.WhLch-was- 






1 ^ 


measured and further fixated by the use of informa.tiori te^ts. ^ ^ 


• 




In summary, then, thie' investigation reflected' that the com- 


i 


V 


^ bination of procedures which brought about maximum learning 


i* /I 

) 






was the .-garpe card technique * before which students would have 






had a preparatory lesson their respective schools, ^and 


i 






tFten a summary lecture to focus on principal ideas consi- 


t 
» 
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dered during the tour. These procedures reflect numerous 

. ■ 1) • \ . . ■ 

0 ' ' * » " 
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• *e4ucatiohVl learning th^or^^, the activity-oriented method 

\ pref el^red- by -piaget,."*?!? preparaiion of t\\§ -learner by pro- ^ . 

^'viding a, fj*amework 6f informaticm on/which to. attach tiew . \ 

, * visual information', 'and .a review 6f the principles of the; t 

•* • . ^ ^ . ^ V " * • / S • ^ • - - ( 

* * -^presentation which enabled th^a learner'to again concentrate 
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' on^ the .most -general and most relevani^ aspects of -the tour. 
* . ^The^Bloomberg stydy ' C1929 ) -used combirrait^lons of numerous ^ 

— te-chni-que-s-r-nte^ che r-p re s ent a-tion~of-a M-^ma-t ^ i^i al,,. -.que fft i on s,. 

.and investigation, 'introduci.iori tb g-allery experience by , |^ 
SLlides*and lecture, and-, schoolroom ^preparation -bef ore *the / - 

museum visit. Suggestions offered by thi^s investigation • • t.. 

/; \ - ; • ^^ y^ . 5^ . ^ > * ^ . ^ 

: ' * ^we»re the need tb^use: le-ss instruction on; the part^of the- -\ ^ 

• • . .teacher and more investigation oh the parrt^xJT the students— r-' 

, • . * . .... ^ 

'•\ '/ increased motivation and^^ictive^pal^icip&tion on the part of 

I ^ ^ ' t)ie ,student3 to stiniul^te^earningr-rpretDaration dn the school 

i room before the--ifiuseum visit wb-ich the inv.gstfg^to'r related* ^ 

to the I'tfws of preservation (the tendency *of. a certain*, quality 

• . . / ■ . ; ■ • ' ■ • >■ . • ' 

of nerve tissue to hold impressions, automatically much longer 

- " % ^ ' !. " 

" than others) for children of high intelligence who scored- 

. / . • ) . . • . t, . ■ . 

unusbal-ly high on d.elay6d recall^ tests. The fnve^ti gat-ftp. 
aOrSO correlated the remarkable recall scores a^ an-^indi- 
" cation of, the value of the, use df visufifl ^instructidrf al^ ^the 
museum. In general, -^then, Blpomberg achieved mo3f»e significant 



results when 'the students>\were alldwed to j.hvestiga-te . and 
discover on their o.wn', "wi.th little teacher interference- — 
when ,fhey were motiva.ted. ^ar)d •s'timulat^ed to aearfih for ihfor- 

' • ' ■ • ' o ^ • \- ^ * * " 
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mption and <Hen they were pr^e'^j^area b^J^ore the museum visit 

/ wiih a^lessLon a1^,school« Apparently the f^ct that the museum 
'visit directly related to previously learned material aj3ded», 
*to l^s significance and Garry tl970, p# 1|.08) has indicated 
that ^retention is" aided by" the meaningfulness of the- material 

— learn is d..^andjbh^e._dtfgr^^ which it is relate'd to earlier 
learning. This preparatory lesson apparently provided a set 
of cues .which were lat.er 'used by the visitor during the. tour; 
it helpe.d\ organize and structure jth^ inf onhation. 
\ tn the Milwaukee' Public Museum study, Screven (1970) 
acknowledged that^^mos't museum displays ore designed to reflect 
scholarly .accuracy, . but w-itti little attention .to whethier 
visi.to<fir respond to displays in ways that are related to their 
instructional' obje.ctives. Furthermore, the- exhibits ape put, 
together without specific lea??nirig outcomes in mind, without*^ 
a.defini1ion.tif bommuni^cation objectives or ways of .measuring* 
visitor' performance. - *Screven specif loally refe.rs to 'sugge's- 
tiona'by Skinner., "Gla^er and Rey»nol<3s tb coijpe^ct these d.efi- 
cienci^s through the ,uae of programmed instruction prinrci- 
pies, interactiye electronic, devices and automated^, testing 
devices to he'lp -the visitor utilize the px)tentials of, the 

museum as an -open, free-ac.cess learning environment. In • . , 
the investigation, the -museum used (sxhibits wi\h punch- " * 

pboflLTd to answej*. programmed* questions doordiha.ted with'an 
aud'ib cassetiie, 'exnioms wixn/ noi-reeaoack pretests ana witn-. 
out supportive aids, wd' 'exhibits witji no pre-test^nor * 

10. . • ^ . . 
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■supportive aids Jo provide guidelines: for studying the exhibit. 
Results on post-tests indicated thflt the audio with punchboard 
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was most effective in facilitating recall, even the no-feed- 
back pTe-tests were productive in that. cues were provided for 
visitor investigation; aW finally, the exhibit without any 
structured guidelines produced .•^he least learning. All of 
these methods, and technique^ , support learning principles 
which emphasize the use of oVanized cues around which the 
learner can cluster neJ" inf orrnVtion, as well as the .use of 
providing correct answers as reinforcement during th6 learning 
procedure. Mathis (197P, p. 122) ha'^s^explairled that the 
critical variable in learning may be the amount of time, 
spcrTj&_Jji.aearningv" lTi-"thlli'':c or stimulation, 

helps, but the actual manipulation of 'the machine for pro- 
grammed instruction may itself be rewarding, and may ^eep 
■ , ^* * • 

the learner at the machine^ for a longer time than might 

normally be devoted, in the mus.eum's case, to reading labels. 

' Three" other infori^al articles dealing with learning "S- 
techniques in the museum, (Wood, 197V). (Fialkoff, 19?!;) " , 
(McGlathery, l^T^) further emphasized -the use of active, in- 

^vestigative leaiznihg procedures with visiting school groups.. 

"Wood's recbmmenOation was to extend the' muse.um' s educational 
function by establishing an art resource cent.ej?-- wi-thl'n the 
institution where, chi-ldren^nd adults were encouraged^:t^i 
actively involve themselves and experiment by mfeans of six 
art processes. The art processes,' with the cooperation of 
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the area schools, were integrated into the school curriculum 
and linked to the museum experiences.^ Garry (1970 p. 2$2) 



HiBs emphasized that if the learner sees purpose in and has 
knowledge of the value of the, task, more will be learned 
because a high level of motivation is established, for irtabil 
ity to see v^ilue in learning tasks unfavorably affigcts ch'il- . 
dren' s-.eff orts to learn. 

r. 

Fialkoff sugge.sted using ^ a strategy (guidebopk) which 
would lead visiting students to focus attention^upon relevant 
45xhibits, to discriminate the details of -those exhibits, and 
to organize their experiences into big ideas , which should be- 
transferable to- other 4useum--exhibits. Th.e - lea rning pro/;^_^ 



c,edure involved prepa rat i'on of the guidebook by the teacher 
anfJ then assisting the students dijring* their a'ctive investl,-^ 
ga.tion- at the museum. Use ^of this type of[ "guidebook" reflect 
an important psychological learning principle that "organiza- 
tion appears to be crucial in the transfer of information 
from short-term^ to the long-term memory system;" .furthermore,' 
organizing material before presentation saves the learner the 
time-consuming process of sorting and arrangiijg the inforrna- 
tion and -may make Impossible for the information to enter 
direl^tly into the long-term memory sysi^em^ (Travers, 1972, 
P- ll^O) ^ ^ . ' ' 

Finally, the McGlathery article emphasized the museum 
visit as a, relevant extension of the students* school exper- 

. ^ §^ 

ience s_. _jMtoijch>--shoul-d— benpyeiTare d Tor by the individual tea*'* 

: • 12 / ^ . . 
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chers by f amiliari4ing themselves with the museum's exhibits, 
planning a set of organized questions to. aid the students' 
inquiry, and later providing a follow-up lesson whic^ would 
draw on the museum experiences. ' Travers (.19J2, p* 1837 -has 
cautioned that, "..iacquired knowledge fends to be most rea- 
dily available to the jjerson who has learned it in the situa- 
tion in which it was acquired.'" Therefore,- provision should 
be made so that this knowledge vfi,ll be used in a variety of 
situations; in this case, the museum field trip "...can help 
to prevent knowledge and. its uses from becoming tied to Jbarti- 
cular situations." (Travers, 1972, p. I83) 

In thpsq tVree cases, the recommendations were to pro- ^ 
vide organized guidelihes for visiting, groups, as well as 
learning experiences in which the studerits were not just 
simply i-i-stening to information, but 'actively involved in 
visually scanning and discriminating the information presented 
in the exhibits. Gerhard (1971, p. 19) points out that "learn- 
ing is a search, for meaning," and that one learns by process- 
ing, information, by analyzing, by generalizing and by classi- 
fying. Furthermore, "thoughtful learning experiences" are 
important in developing the learner's thinking ability and 
this skill has important long range effects in terms of recall 
and' future use for problem solving. 

Regarding community out^-reach programs, nmseujns^ ijQ_th^ 

l[i'etroit ar^a have expanded^ their educational funciions to 

include extensive loan services in the form of circulating 

13 
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collections, ^ distribution of publications, television shows, 
and tours* 'or programs within the museum galleries. (Young, 1962) 

' * . » 4> 

.This interest in esta.blishing a working relationship with area 
schools is further attested to by two additional articles, 
(Kirk, 19(>h) ^(Mayer, 197l\.) which concluded that coordination 
between museum edUca^tion and ,the public schools was essential 
in order to derive the maximum benefit from the museum learning 
experiences* - . * 

III^ Conclusion ^ • - 

Throughout this literature review, there surface a number 
-ol^ guidi-ng- prxncipl=e^S" rel^^t^^ to psychological learning theo- 
ries which museums have utilized to provide exceptional learning 
experiences within bhedr oun institutions. 

1. The .recognition of^ relevancy between museum visits and school 
experiences. - , • , 

2. The use of visual objects as perceptual materials to 
reinforce learning.--. ^ 

3. The promoticThv.of activity, discovery, and inquiry as useful 
techniques in developing and refining disrcriminatory skills. _ 

ij,. The acoeptance^and utilization of organized! experiences which 

facilitate learning and retrieval.' . ^ • 

5. The use of reinforcement by offering pre-visit lessons and 
— — ' > ^ * 
post-visit summaries and related school experience^. ^ 



6T' The recognition of the value of stimuli and feedback as 

parT of an exhibit .to enable visitors to respond and attend 
to .the exhibit as a learning experience. 

lit. 

Qb01:6 ■ ' 



■ ■■ . \ ■ 

'The evidence -reflected^in, ihis-investigation indicate^ 
that, at least, in .numerous isolated 'instances, and, during 
certain years, these types of learrting procedures . were , indeed,' 
utilized-.by museuins. Except for the- Hayes study (1967), no. 
recent survey <. -i.sts which characterizes present educational 
trends in museums.- I.n fact"; there 'is no .indication to what 
degree any 'or these successful learning procedures are being' 
incorporated into museum educational ^ograms throughout the 
nation. Many museum visitors still conceptualize museum exper- 
iences as passive,, lacking in stimulation, and. uninformative, ^ 
"^ceprfTr brTeF labeling. This' reflection oi elitism still 
exists in many museums that cater to the scholarly specialist, 
•the person who already- ctDrap-rehends-the sl-gmrifio-ance of the 
objects exhibited within the museum. "?or -the general public, - 
however, the object without effective communication will fail 
to generate a high Igvel of curiosity, investigation or learn- 
ing. During the last ten years, "there has been o' pos^^ive indi- 
cation that museologists ^re gradually recognizing thef educa- 
tion department as one of the museum's strongest ties jto the . 
community. Although the education department may not support 

itself financially, and drains funds from other progrkms, the 

. I ' 

dilemma is not easily resolved. But the museum cannot exist as 



an-i-sa-and-,--some-bri-dge mu-^— b-e" foimrTo"the~c.orr.iriunity. from which 
it receives its^ major support, and what better. -bridge than to * 
provide meaningful educational experiences for the greatest 
number of Visitors: the community's students. 
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